Wendy Ellyatt

Education and the Path towards

Wholeness

“Human flourishing refers to a wholeness - of being
and doing, of realising one’s potential in helping others
to do the same, of acting with honour and treating
others with dignity, of living with integrity.”

- Francis Su, Mathematics for Human Flourishing

www.wendyellyatt.com

wendyellyatt@gmail.com



My own (outer)
path towards

wholeness

1980 Strategic management consultant until the age of 32

1988 Birth of daughter

Discovered the work of the scientist and pedagogue Maria Montessori

Qualified as a Montessori teacher

Masters Degree in Education

Became a writer and consultant in integral education (both national and global)
2008 Set up the F2be.com website (The Freedom 2Be my Self) exploring educational
innovation around the world

2010 Set up the Unique Child Network website

2011 Set up the Sophos Network website, exploring the link between Science and
Spirituality

2012 Founded the Save Childhood Movement

2013 Ran the ‘Too Much Too Soon’ national education campaign

2014 Established National Children’s Day UK

2016 Made one of the Brahma Kumaris ‘100 Women of Spirit’

2018 Founded the Flourish Project

2019 Became Co-Chair of the Global Council of the Wellbeing Economy Alliance
(and still sit on the council)

2020 Became Chair of the UK Spirituality in Education Alliance (SIEUK)

2021 Created the FutureGens Research Hub

2021 Became a member of the SDG Thought Leaders Synergy Circle

2021 Nominated as the UK Country Lead on Collective Stewardship for the G100 Group



My inner
path

towards
Wholeness

Long-term meditator (30 years+)
Consciousness Studies
Mentors and teachers
Bodywork/ Breathwork

Retreats with like-minded others




The

Pedagogy
of Love

"ESTABLISHING LASTING PEACE
S THE WORK OF EDUCATION: ALL
POLITICS CAN DO IS TO KEEP US QUT
OF WAR. WITHIN THE CHILD LIES
THE FATE OF THE FUTURE’

MARIA MONTE

“Love is more than the electricity which lightens our darkness, more than the etheric waves that transmit our voices across space,
more than any of the energies that man has discovered and learned to use. Of all things love is the most potent.”” - Montessori,
The Absorbent Mind

The Pedagogy of Love

Maria Montessori’s work is currently returning to the foreground as remarkably relevant to the issues that the modern world is now
facing. Much of her thinking around early human development has now been endorsed by the new Science of Early Childhood*and
her cosmic perspective is being recognised as highly consistent with the latest thinking on spirituality, ecology and sustainability.>®

“Whenever we touch the child, we touch love. It is a difficult love to define; we all feel it, but no one can describe its roots, or
evaluate the immense consequences which flow from it, or gather up its potency for union between men. Despite our differences
of race, religion, and of social position, we have felt, during our discussions of the child, a fraternal union growing up between us...
Love, like that which we feel for the child, must exist potentially between man and man, because human unity does exist and there
is no unity without love.? - Montessori, The Secret of Childhood

“The education of even a very small child, therefore, does not aim at
preparing him for school, but for life."Maria Montessori (1948)




Love moves
through
Relationship

Relational Memory

Relational Consciousness

Relationship of the Inner
with the Outer

Relational Presence
Relational Attunement
Relational Development

Relational Responsibility

The triple nature of wellbeing Project

The Ecology of Wellbeing

Self
Presence
Emotional awareness
Mindfulness

Self-kindness

The natural
world Others

. Appreciating Understanding
interdependence the roots of difference

Honouring worldviews Gratitude

Peaceful coexistence Love and forgiveness

Compassion for Compassion
the planet for others




The ‘Pattern Language of
@8-t | Beauty, Flow and Love’

The Ecology of Wellbeing

) ) The Flourish Model
It's all about Relationship
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Relational Attunement
Relational Development

FHelational Responsiblity

"Evolutionary science suggests that the human spirit is part of a generative creative field, with every element materializing
the form that best suits its nature, together with the circumstances that enable it to grow and perfect itself. Wholeness is
a dynamic and unified system of active, energetic forces that combine together to shape the future.

What we are suggesting is a relational, participatory, and evolutionary vision of reality and human existence in which
individuality, relationality, and generative creativity are all understood as interdependent dimensions of this unfolding
evoluticnary process. When unfolding naturally they manifest as the pattern language of beauty, flow and love."




Relational
Memory

Relational Memory

Of all the 113 billion human beings that have ever existed each one has been totally unigue, and that is due to the
evolutionary nature of memory. Evolution is accumulated memory that has constantly built upon itself to reach higher
and higher possibilities of life.

There are different sorts of memory though, and most are unconscious.

Evolutionary Memory (Unconscious) The fact that we are a specific species and carry with us all the biological survival
information that has been steadily built up since the first living forms existed.

Epigenetic Memory (Unconscious) The biological information that we carry forward from the environmental
experiences of our own direct ancestors.

Genetic Memory (Unconscious) The biological information that we carry forward from our own parents and which is
then moulded by our unique personal environmental experiences.

Sensory and Intellectual Memory (Conscious) The neurological structures and connections that are shaped by our
unique environmental experiences.



Relational
Consciousness

Relational Consciousness

Honouring the natural spiritual urge to perfect ourselves i.e., to optimise our unigue capacities and potential.

Honouring the natural human predisposition to connect with the world relationally i.e., as intimately connected to the
wider field of others and the natural world.

Awareness of the relational nature of our bodily sensations, thoughts and emotions, the impact of language and
shaping of cognition and the cultural agreements we both sign-up to and create.

Becoming increasingly mindful about the fact that we are constantly radiating our own information into the wider
system and what we would want our long-term contribution to be.

Understanding that love is our natural condition and the grounding of our existence as human beings within the larger
unified field. It is the relational matrix that is always calling us towards wholeness and growth.

Understanding that we are social beings and that to develop and grow we need the love and support of others.

Developing compassion towards the natural world in acknowledgment that human values, beliefs and behaviours are
constantly impacting the wellbeing of the ecosystem.

Our individual and joint responsibility to identify and transform potentially damaging values, beliefs and behaviours.



Relationship
of the

Inner
with the
outer

Relationship of the Inner with the Outer
Understanding the world from ‘Inside-out’

How our own backgrounds, experiences, values, thoughts and emations influence our mindsets, behaviour and
activities and how these then ripple out into the wider system.

The fact that we are carrying forward the patterns of the past and that these may not be serving the best interests of
the future.

The primary importance of early human development in both determining whether potentially limiting patterns and
tendencies are reinforced or dissipated, and in preventing the life-long impact of adverse childhood experiences
(ACES).

Promoting psychological flexibility and resilience i.e., being able to authentically own and experience all sensations,
thoughts and feelings, both positive and negative, as important information that is helping us to develop and grow.

And ‘outside-in’

How the external pressures and expectations of the systems that we live within (i.e., families, communities, political
and religious systems and cultures) influence our thoughts, emotions, worldviews, values and behaviours.

How the people that are running these systems are, themselves, the results of their own family and cultural backgrounds
and that we need to understand the word from their perspective in order to effectively influence them.

Developing compassion towards others as a tool to understand the underlying patterns that lift us away from conflict
and judgement to an awareness of our mutual interconnectedness.

Our joint responsibility to identify and transform inhibiting structures and organisations, so that we can create a more
peaceful and sustainable world.



Relational
presence

Relational Presence

Understanding the power of being 'fully here' and how being mindful of the relational quality of our everyday moments
helps to cultivate a sense of gratitude and compassion towards the natural world and our role within it.

Recognising that between each stimulus and the predictable response there is a space - and that increasing our
awareness of this space provides the possibility to choose different.

Recognising wisdom is the ability to feel from that space of presence and awareness (which lies beyond thinking) and
to fully experience, non-conceptually, how everything is interrelated and what might best serve the whole.

Trusting the process.

Expanding the horizons of caring to include all human beings and the global ecosystem.



Relational
attunement

Relational Attunement

Becoming increasingly aware and present to the fact that other people's actions and behaviours (why they are the way
they are) have also been shaped by their family and cultural backgrounds.

Becoming increasingly present to our own cognitive biases and learnt responses, so that we can allow new and more
positive behaviours to emerge.

Acknowledging that caring for others (people, animals and other living things) is the single most important thing that
gives meaning and value to our lives, Cultivating compassion towards Self, Others and the Natural World.

Valuing the simple: realising that things that seem mundane and irritating about everyday life are actually those that
give it meaning and context.

Living lightly: not taking yourself too seriously - realising that nobody cares as much as we think and that everybody
else is busy inhabiting their own lives.



Relational Development

Optimising our physical, emotional, mental and spiritual growth through integrating seven core human evolutionary
needs and motivations.

We all need . ..

Growth to expand who we are and what we know

Contribution to contribute to something greater than ourselves

Fulfilment to test our skills and know that we can overcome challenges

Relational
development

Engagement to explore and take risks in order to learn

Independence to feel a sense of self-worth

to love and be loved

Relationship

7y
]

acurity to have a safe and secure place to live

Inorderto. ..

Growth positively impact a dynamically interconnected world

Contribution be able to follow and fulfil our unique purpose
Fulfilment be able to fully optimise and express our skills and capacities
Engagement be fully playfully and creatively involved
Independence develop a sense of personal mastery and agency

Relationship develop a sense of connection and belonging

-

Security be able to develop healthy bodies and minds




Relational
responsibility

Relational Responsibility
Stepping back from potentially damaging personal and group values, beliefs and behaviours, so that we can become
the best version of our selves.

Sharing the individual and group responsibility for creating the processes through which the values that we need to
see in the world are identified, nurtured and sustained.

Identifying and transforming inhibiting structures and organisations, so that we can create a more meaningful, peaceful
and sustainable world.

Redefining success, so that it reflects personal, community and organisational integration and wholeness.
Taking responsibility for our everyday actions that compromise the wellbeing of others and the sustainability of the planet.

Connecting with millions of other people around the world who are using technology, collaboration and the power of
community to bring in a new and more meaningful future.

Love in action: becoming a living example of compassion for Self, Others and the Natural World.



Current core
activities

Further development of the Flourish Project - that is now moving into its pilot/proof of concept
stage

Digital Wellbeing Platform for Schools, Family Patterns Project, Love, Life and Legacy Project
Further development of the FutureGens website

National Children’s Day UK (NCDUK2022) — that this year is focused on the theme ‘Choose Kind’

Partners currently include The Charter for Compassion, Compassion Matters, The School of
Kindness, Action for Happiness, the Anti-Bullying Alliance , Bounce Back.

Further development of the UK Spirituality in Education Alliance (SIEUK) - the link between
spirituality, ecology and sustainability, narrative development, teacher training modules

Further involvement in the Wellbeing Economy Alliance
Participation in the SDG Thought Leaders Circle

The new G100 UK Country Lead Collective Stewardship role



SECURITY RELATIONSHIP [NDEPENDENCE ENGAGEMENT  FULFILMENT  CONTRIBUTION GROWTH

Optimising human values and worldviews to serve individual,

T h e F | O U rl S h societal and environmental flourishing
P roj e Ct o Flourish Model

to expand who we are and what we know
Contribution to contribute to something greater than ourseives
to test our skills and know that we can overcome challenges
to explore and take risks in order to leam
to feel a sense of self-worth
to love and be loved
to have a safe and secure place to live
Flourish
Inorderto. .. Model
positively impact a dynamically interconnected world
be able to follow and fulfil our unique purpose
be able to fully optimise and express our skills and capacities

be fully playfully and creatively involved
develop a sense of personal mastery and agency

d

lop a sense of cor ion and belonging

be able to develop healthy bodies and minds




Putting

the child
at the

heart

Underpinned by the Science of
Early Human Development, the
model puts the wellbeing of
children firmly at the centre of the
system

It shows the huge importance
optimising potential in the earliest
years of life

and acknowledges the physical,
emotional, mental and spiritual
aspects necessary to promote
healthy human development

Flourish Model

SURVIVAL




RITIZING
1E HEALTH

ADDRESSING
THE CAUSES
AND CONSEQUENCES

OF ALL FORMS
MALNUTRITION

DISEASE THROUGH

Encompassess e GOOD HEALTH

' AND WELL-BEING
all 17 of the
Sustainable

Development
Goals (SDGs) SR

ENSURE HEALTHY LIVES
AND PROMOTE WELL-BEING
FOR ALL AT ALL AGES ENERGY FOR HEALTHY

HOMES AND LIVES

PREVENTING DISEASE
THROUGH SAFE

PROMOTING SUSTAINABLE

OSTERING HEALTHIER
CITIES THROUGH
NING
FOR CLEANER AIR
AND SAFER AND MORE
ACTIVELIVING Y




The
Ecological
Self

One unified relational field

The wider comos/deep time
The patterns and influence of the wider universe

The natural world
Relating to other living systems on the planet

Others
Connecting to family, community, society

Self
Optimising potential

Wellbeing as Relationship

From the relationship with our own personalities,
to how we are influenced by the wellbeing of other
human beings and all species on the planet and
beyond, our lives are intimately ones of connection
and interrelationship.



Flourish
Publications

THE LITTLE BOOK OF

The Little Book of

FLOURISHING

Cortent by Werdy Elbvalt
INusstrations by Carys Pusa & Jans Farrar

a Flourish
Project

The Ecology of Wellbeing

The flourishing
Initiative

Flourish
Preject
he Ecoiogy of ‘Welbeing
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Learning for life Y
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How the SDGs
can be applied to

SDGs for wl

SDG The Early Years .

Handbooks
forthe

N a Flourish
25t d Project

montassc;;ieurope The Ecology of VWellbeing

CLEAN WATER AND SANITATION

» Understanding where water comes from

« ‘Wee ard Poo and where it goes!

= Whiy clean water matiers

» Creating a world where evenyody has clean water

Early Years

1. NO POVERTY

» Thirkng aboutwhet our bodies need to live

« Thirking about cur lives and how they are
different to chidren in other countries

= Understanding sharing and why it matters

« Cresting & world whera nobady goes withow:
ACTIVITIES

« Saving and recycling water

+ The use of wster around the world

’

1,7
S s Sl

ACTIVITIES

« What do we nead end why?
o Nt vl it el te B no foad ar teps?

= Wnat wiould | share with ancther child that
s in need?

Flourish Level, 1 Headling Goal: Children as water activists
Flourish Level. | Headiing Godl: Balng aware of the Bves of others

» Whiat can we do to look after the water?

© Flourish Project 2021



SDGs for Primary/Elementary Schools

The Flourish Project has taken the SDGs znd crested sats of topics
s 0 r thit can be exploned within primanvlementary schoal settings
Fvem Ty
1Y

Primary/Elementary

~ Schools
seor

I'he Ecalogy of Wellbeing

SDG

Handbooks
for Primary/
Elementary

2 e

Schools

SD62: —  SD64:
ZERO HUNGER @:‘ QUALITY EDUCATION
+ Whare food comas from

——« Why welearn

+ How food is processed and transported
- Why are some people hungry?
- Why waste matters

+ What we learn
« Schaols around the world
- Inequality

Flourish Levek 1 ‘ Headline Goal: Na child to go hungry s
Flourish Levek 545 | Headline Boal: Learning as & lifelong process




Collaborative Development Project with some of the leading
schools in the world
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Core
development

partner

Orah’s School Network

Orah’s client base consists of over 260 of the most respected and
innovative schools in the world. These schools are leading the way in
helping students flourish in an increasingly complex world. Orah has
been working closely with several early adopters to develop the first
version of the Nurture platform which is currently in live beta and expects
many more schools to be interested in participating in the next phase of
the project.

260+ 18 75,000 80,000 15,000

Schools Countries Student Users Parent Users Staff Users



Understanding
Family
Patterns
(concept

development)

You are
unique -
just like

everyone /

else!

My Family Values Tree
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The Ecology of Wellbeing




ove, Life
& Legacy
concept

evelopment)

Love, Life & Legacy

Honouring the spirit within

Flourish

Project
The Ecology of Wellbeing

www flourishproject.net
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FUTUREGENS

FutureGens RESEARCH HUB

Research
Hub

For the creation of a sustainable world, inaction is no longer an option

What is the economic cost of NOT investing in: environmental sustainability? clear air and water? healthy
nutrition? combatting obesity? loving relationships? positive values and worldviews? peaceful communities?

The most important and va ‘ning ha in the
The ¢ ic that we have then shape our physi

e think about ou




Prioritising
the wellbeing
of future

generations

ECOLOGY - EDUCATION - CULTURE - SPIRITUALITY - PEACE

How do we hold the wellbeing of future generations at the
centre of all our actions and decision-making?

How do we have consideration and empathy for the fact that
our genetic backgrounds and early lived experiences profoundly
effect how we see and respond to the world?

How do we acknowledge the fact that we are intimately part of
nature and that by destroying the balance of the natural world,
we are destroying ourselves

How can we acknowledge and let go of the
cultural traumas and wounds of the past?

How do we create a courageous, compassionate and authentic
space that holds power to account and that calls for flourishing
to be recognised as our birthright?

The Futuregens Research Hub consolidates global
thinking and expertise on child wellbeing and
sustainable futures and seeks to clarify how we can

best support human flourishing in all its aspects.

Awareness




National Childrens Day 3

National
Children’s Day
UK

Ch_q ose Kind

SOCIAL
MEDIA
TOOLKIT

15t May

2022 NCD®

2022

Cheose Kind

Things we are interestedin
exploring for NCDUK2022

www.nationalchildrensdayul.com



UK Spirituality
in Education

Alliance
(SIEUK)

The Spiritual Essence of Childhood

Spiritual development has now been recognised as a core element of children’s lives within the United Nations Convention on the
Rights of the Child (1991)"", and there is increasing global interest in understanding and exploring spiritual development in child and
youth care research and practice, that respects the cultural and social diversity of both religious and nonreligious settings and the
lifespan developmental processes of children. Examples of global activity in this area currently include the US-based 'Collaborative
for Spirituality in Education’ the UK Spirituality in Education Alliance (SIEUK) and the International Association for Children'’s
Spirituality (IACS).

The core message: an essential unity

An essential unity An informational and relational

Until recently, mainstream science has reality of undivided wholeness
considered the seemingly separate and
material appearance of the universe as being
its essential. and sole. reality. It has held

that consciousness somehow arises from
the brain as an accidental result of random
occurrences that enable the evolutionary
emergence, and survival. of the fittest.

Now, a radically different understanding is
emerging. Leading-edge science across

all scales of existence and across many
fields of research tells us that mind and
consciousness aren't something we have -
but rather what we and the whole world are.

www.sieallianceuk.org



Spiritual
Intelligence

In action

Spirituality is increasingly understood as an innate human evolutionary process, that pre-exists cultural or religious differences,
that stems from a unified reality and that is grounded in connection and love.'>'®As such, it exists throughout the lifespan, both
coming from and returning to, an essential unity, and is an essential element for human flourishing” " - Wendy Ellyatt, 2021

An intelligent relational universe

We live in a relational universe
Love is the emanating power of relationship

Our essence is spiritual inteligence in action

OUR RELAT!C‘L UNIVERSE

www.siedllianceuk.org




Influencing
Policymakers

i & G0 G
, MY é ’ ,\/| The DfE’s 2021 Draft Strategy for
Sustainability and Climate Change

A unique opportunity

“We have both the responsibility and privilege of educating and preparing young people for a
changing world — ensuring they are equipped with the right knowledge, understanding and skills to
meet their biggest challenge head on.”

The DfE's post COP26 Draft Strategy for Sustainability and Climate Change acknowledges that
education is critical to fighting climate change. It also acknowledges that it is critical to shaping the
values, beliefs and worldviews of the global citizens we need to see in the world. The choices that
we now make about education will effectively determine the kind of societies that the future
generations will inherit.

The organisations below believe that this is providing the UK with a unique opportunity to bring
together an interdisciplinary coalition of partners and advocates around the eco-systemic context of
uniting Ecology, Sustainability, Culture, Education and Peace Studies. In this way, it would show that,
as human beings, we are embedded within the natural world, that our individual values, beliefs and
worldviews profoundly influence how we walk the world as global citizens, and that nature has an
intrinsic value that needs to be both honoured and protected.

Through a collaborative alliance, each one would seek to bring its own knowledge and
understanding to assist this process and many could also give access to young people coming from a
diverse heritage of voices, backgrounds and experiences.



Outside of families and communities, education systems are the key influencers in how we learn to
think about ourselves, others and the natural world. They inform us about what our cultures most
value and significantly shape our subsequent motivations and behaviours. They profoundly shape
our sense of personal agency, worth and wellbeing and either promote or inhibit what we feel is
possible in terms of personal aspiration.

Transitioning to new and more eco-systemic models of education has tremendous potential to
optimise personal, societal and planetary wellbeing, to better prepare children for the rapidly
changing future of work, to distribute opportunities for agency more equitably, so that young
people are empowered to shape the future now, to enhance social mobility and to promote more
participative, engaged and harmonious societies, which pay attention to wellbeing beyond
individualistic success. For the UK it would fast-track the opportunity to be a world-leader in the
field by 2030.

In this way, schooling and education systems would be understood as simply one element of the
wider ecosystem of a lifelong journey, within which personal meaning and ongoing growth is
acknowledged as essential for human and planetary wellbeing. They would represent a crucial
element in promoting our need to live regeneratively and in right relationship for a sustainable
world.



The strategy currently calls for:

* awhole-system approach
e collaborative working
= opportunities for sharing best practice, evidence and resources
* ways of reflecting the diversity, excellence and ambition that prevails across
each of the sectors
* ways of inspiring action on an international stage
» the UK to become the world-leading education sector in sustainability and climate

change by 2030

The current signatories fully support the strategy’s recognition that this must include a focus on the
development of values, beliefs and worldviews in the early years of life. When looking at the
National Curriculum, we would like to suggest that the current suggested focus on science,
geography and biology should be expanded to encompass the social studies currently held under
Personal, Social, Health and Economic (PSHE) education and Spiritual, Moral, Social and Cultural
{SMSC) development.

In this way, any new approach to children’s services would balance the more external studies with
optimising essential inner developmental processes and would echo the 2021 Dasgupta Review in
showing that, rather than nature being something outside of ourselves, that we learn about, rather
than with, and that we alternatively abuse or protect, we are, instead deeply embedded within that
natural world ourselves and that it has an intrinsic and sacred value that, for millennia, has been
recognised by indigenous peoples around the world.

If we damage nature, we damage ourselves

“Although the sense of transcendence that Nature invokes may still exist everywhere, it
has taken a severe beating in modern times... That need not have been. Correct economic
reasoning is entangled with our values. Biodiversity does not only have instrumental
value, it also has intrinsic worth — perhaps even moral worth. Each of these senses is
enriched when we recognise that we are embedded in Nature. To detach Nature from
economic reasoning is to imply that we consider ourselves to be external to Nature. The
fault is not in economics; it lies in the way we have chosen to practise it.”

Dasgupta Review, 2021



Signatories

Wendy Ellyatt, G100 UK Country Lead, Collective Stewardship; Founder, Flourish Project; Chair
Spirituality in Education Alliance (SIEUK)

Stewart Wallis (OBE), Executive Chair, Wellbeing Economy Alliance

Dame Alison Peacock, Chief Executive, Chartered College of Teaching

Sir Tim Smit (KBE), Founder, Eden Project

Kim Polman, Founder, Reboot the Future

Richard Dunne, Director, Harmony Project

Jamie Agombar, Executive Director, Students Organising for Sustainability (SOS-UK)

Mike Aylen, Chair, National Association for Primary Education (NAPE)

Wendy Scott (OBE) President, Association for Professional Development in the Early Years (TACTYC)

June O'Sullivan (MBE), Chief Executive Officer (CEQ), London Early Years Foundation
Marilyn Turkovich, Executive Director, Charter for Compassion

Dr Jude Currivan, Cosmologist, author and co-founder, WhaoleWorld-View

Jimi Slattery, Director, Compassion Matters

Dr Scherto Gill, Director, Global Humanity for Peace Institute

Ivona Kirschel, Founder , ADOT Foundation

Rachel Musson, Founder, ThoughtBox Education

Richard Barrett, Managing Director, The Academy for the Advancement of Human Values
Dr Neil Hawkes, Chair, International Values Education Trust

Bridget Knight, Chief Executive Officer (CEQ), Values Based Education (VbE)

Jeff Beatty, Co-Convener, Quaker Values in Education

David Green, Consultant and Author, The Age of Wellbeing
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WEAIl is a collaboration of
organisations, alliances, movements
and individuals working towards a
wellbeing economy, delivering human
and ecological wellbeing,.

Learn more about WEAI
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Citizens are actively
engaged in their communities
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What 15 What are we trying to achieve?
Ed ucation What is already emerging?

actual |y for? Who needs to be involved in the process?
What are the inhibitors?




Education
Megatrends

Education - the way we organize teaching and learning throughout life - has long played a
foundational role in the transformation of human societies. It connects us with the world and
to each other, exposes us to new possibilities, and strengthens our capacities for dialogue and
action, But to shape peaceful, just, and sustainable futures, education itself must be

transformed. .
UNESCO Education Futures Report

The urgent need for change

The need for ecological thinking
Learning as a generative life process
Education for human flourishing
Rapidly evolving educational innovation
Global Citizenship/Stewardship

A new social contract



REIMAGINING
OUR FUTURES

Learni“g The FOL!fth
Ecosystems Industrial

Revolution

Global TOGETHER

agreement

UNESCO, 2021

It is essential that everyone be able to participate in building the futures of education

- children, youth, parents, teachers, researchers, activists, employers, cultural and religious
leaders. We have deep, rich, and diverse cultural traditions to build upon. Humans have great
collective agency, intelligence, and creativity. And we now face a serious choice: continue on an
unsustainable path or radically change course.




The main
barriers to

change

* Political influence and short-termism

- Shifting global priorities

- Different ideological visions for education
* Lack of funding and investment vehicles

* Lack of R&D capacity, capability and infrastructure to manage

change effectively

* Lack of desire for and motivation for change

© War/conflict

- Siloed worldviews

* Lack of agreement about what constitutes a ‘good education’
 Concern about the economic implications of change

* Fear about population control



The key
issues that

lie ahead

* How to connect up all the change agents and innovators, so that we avoid

duplication and can keep up-to-date with the current level of innovation

* How to ensure that change agents and innovators are supported in working

collaboratively and at speed

* How to develop innovative sources of funding for impact at scale

* How to find ways of providing hope and inspiration to parents, teachers and

students

* How to support new forms of collaborative policymaking that support the needs

and wellbeing of participant communities

* How to create a united, sustainable and peaceful world

* How to protect future generations



The emergent
power of the
present

"The task of education is not a question of
educating towards a pre-specified future that we
know and have already imagined. Instead, the task
is to explore how to create the spaces and practices
that will continually enable the dynamic disclosure,
imagination and creation of radically new
possibilities in the present.”

Using the Future in Education: Creating Space
for Openness, Hope and Novelty by Keri Facer



Love in action: becoming a living example of compassion for Self, Others and the Natural World.

The core
message




